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Abstract
James is a student with autism.  After being tested, educators determined he has delays in the following areas:  communication, social, and academics.  Minor delays were found in language arts and math.  In the areas of social emotional and communication, however, James tested below average.  In this case study, you will find a review of his goals, whether or not the goals were met, the appropriateness of the goals, and some modifications I would make if James were in my classroom.
IEP Goals
Language Arts
James's goals for language arts were supposed to be met with 80% accuracy.  The first objective was to identify the characters and setting in a story.  The second was to write his name with upper and lower case letters (as opposed to just upper case).  The third was to identify the characters, setting, problem, and resolution in a grade level story, and the final language arts objective was to write a simple sentence to correspond with a picture, with support for conventions.

I think these objectives seem appropriate for James.  He seems bright and knows basic skills, but does struggle with story elements.  At the end of the school year he had not met these goals, but skills for the first two goals had improved.
Math

James's math goals were also supposed to have been met with 80% accuracy.  His first objective was to complete addition problems to 10.  His second was to compare numbers to 20 (greater than, less than, equal to).  His third objective was to tell time to the half hour, and his final objective was to complete one digit subtraction problems.


Once again, James is intelligent, so I found these goals appropriate for his skill level.  At the end of the school year, he had met the first objective, and improved with 72% accuracy on the second goal.
Independence and Social Skills

James's independence and social skills also stated he had to improve with an average of 80% accuracy.  His first objective was to remain seated for group activities for 10 minutes, 4 out of 5 times assessed.  His second was to have success in the regular education classroom as indicated by him not being removed 4 out of 5 times.  His third objective was to remain seated for group activities for 20 minutes 4 out of 5 times, and his fourth was to request help by appropriately raising his hand and waiting to be called on 3 out of 5 times.


I think the first two and the fourth objectives were appropriate for James.  The third, I feel, is requiring a little too much out of him.  James likes to pace and move around, so asking him to sit for 20 minutes in a group setting is a lot.  The objective also did not state how large of a group setting this was for.  James works better with smaller groups than larger groups.  If he was to have to sit in a large group for 20 minutes, I don't think he would succeed.  I think having a shorter amount of time would be an appropriate objective.


James met the first objective and improved on the second with 72% accuracy.
Language (Utterances)

With the aid of visual supports and a model, James's goal was to be able to produce 3-4 word utterances to describe a pictured action, and identify an emotion or feeling when named by choosing the corresponding picture from an array of 4.  This was to be done with 60%-80% accuracy.


His first objective was to produce 3-4 word utterances to describe a pictured action with 60% accuracy when shown a picture or video.  He was given one model.  His second objective was the same, only with 80% accuracy.  His third objective was to identify an emotion or feeling when given an array of 4 pictures and one model with 60% accuracy, and the fourth was the same with 80% accuracy.


James improved significantly in the first two objectives.  By the end he was performing with 100% accuracy.  He completed the third and fourth objectives with an array of 3.


I feel this was an appropriate goal for James.   He is vocal, but struggles describing things.  He is also very quiet.  Also, children with autism struggle with facial expressions and understanding others' feelings.  (Rocky Point Academy, 2009)  James is no exception to this.
Physical Skills

In his physical skills, James was expected to improve/maintain on 3 of 5 trials on two objectives.  The first was to catch a whiffleball, using only his hands.  The ball was tossed to him from eight feet away.  The second objective was that he would throw a whiffleball at a target from 10 feet away and hit it.  The ball was not allowed to hit the ground before touching the target.


The first objective was improved, but not met.


I honestly can't say whether or not this was an appropriate goal for James.  I have not had much experience in watching him throw and catch balls.  During movement he mostly walks around the gym.  Maybe a more appropriate goal in this area would be that he actually participated in the activities presented.
Overview

Overall, I feel their goals and objectives were good for James.  I did notice, however, that not many of them were met.  Many of them did not even have the results of the objective listed.  James is an intelligent child and is performing at grade level in many areas.  I feel the most important skills he should work on is social and language skills.
Assessment

If James were in my classroom and under my supervision, I would assess his goals and objectives in a variety of ways.  For the language arts skills, I would have conferences with him.  After reading a short, age appropriate story with him, we would review the story and discuss the characters, setting, problem, and resolution.  He loves to draw, so maybe he could draw the characters and have help labeling them.  An informal writing test could be given to determine how much he has improved on writing his name and simple sentences.


To assess his math goal, file folder games could be used.  I would shy away from using simple worksheets as these would be boring to him and he would lose attention too easily.  There are also many other simple math games that could be played with him to assess how he is progressing.


When assessing his social skills and independence, I would make notes during and after the times he is required to sit.  Keeping careful documentation will assist when evaluating the goals and determining whether or not he has improved in the areas being assessed.


When assessing his language goal, I would use the pictured actions and keep a log of how he responds to them.  Finally, to assess his physical skills, a simple test of tossing the ball to him and having him throw one at the target would work.  I would try to make a game out of it, though.  I would maybe start up close, and as he caught it we could each take a step back.  I would continue that to see how far we could get away from each other with him still catching the ball.  When he throws the ball at a target, rather than have a regular target, I would make it fun for him by having some sort of picture he could hit.
Behaviors

James has a behavior plan, so most of the behaviors addressed during the practicum were based off the strategies of this plan.  The plan states that during meltdowns he will move to a safe spot and remain there until he is calm and ready to rejoin the activity.  An adult will remain with him until he is calm.  Restraint and support will only be used if he is posing a threat to himself, the staff, or other students.


During James's meltdowns, he would be moved to a safe spot.  At times he would try to run, but staff would stop him.  For the most part, restraint and support was only used to prevent him from running.  On one occasion, I did notice staff carrying him, but am not sure what brought this on.


During long assemblies, James would pace.  The pacing was allowed unless he tried to leave the gym.  If needed, James would take a walk with the staff.  James wore a weighted backpack, which helped during these walks.


When his meltdowns occurred during an activity, James was required to complete the activity before moving on to the next activity.  When James wanted to move on without completing the task, visual schedules were used.  The staff also used a happy and sad face as a visual for how James was performing.  Bubbles were also used as a calming method for James.
Modification of Classroom Management

I believe the staff did a good job when dealing with James's outbursts and meltdowns.  I would, however, change a few things.  Our class did have some structure, but there were times when it could have been a little more organized.  I tried to incorporate some structure into the stations.  I also tried to strategically place James in a station that would interest him right away, rather than starting him at the coloring station.


Something else I might have incorporated would be the use of a timer.  I have a stoplight timer that changes color as the time gets shorter.  I think James would benefit from something like that.


I would also try to work on more social skills with James.  For the most part, James has been allowed to work on his own.  Social skills are important for everyday life, so working with James on these will increase his success in daily living.


According to Boswell (2006), “social settings are inherently challenging for children with autism.” (p. 54)  It is my job, then, as an educator to provide James with the opportunity to work on these skills.  To work on these skills and concepts, I would use visual skills and materials James is interested in.  I would pair him with an appropriate partner and allow them time to work together on a task.
Eligibility for ESY

James required continuous structure and activities to maintain the level he was at when the school year ended.  His IEP states that “due to communication, social, and academic delays, James may need extra support to progress at a rate similar to his peers.”
Conclusion
Throughout the school year, James worked on many goals.  Some of these goals he accomplished, others were left untouched.  To assess James's goals in my classroom, I would use a variety of assessment tools.  Observation, conferences, written tests, and games are just a few.  James is academically intelligent.  I believe his greatest struggles are in the areas of communication and socialization.  Because of this, I would focus some energy on academic goals, but even more on social and communication skills.
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